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Presentations and Collaborative Learning

Paula Baty and Jamie Crabb

Developmental objectives

This chapter outlines the main things you need to know about:

· presentations

· group work

· group presentations

· online collaborative work

· role play.

Collaborative learning is a situation where people bring their shared experiences, knowledge and values to achieve a learning goal. Being actively involved puts what you have learned on your course into practice. Collaborative learning is a great way to enhance your learning by acquiring new and developing existing skills, such as communication skills and working in a team. This chapter first explores learning actively through giving oral presentations, and then introduces collaborative learning through group work and role play.

Presentations

Oral presentations are common forms of assessment and it is likely that you will be required to give one (or more) at some stage in your course. Presentations are collaborative in the sense that other students learn from you, just as you learn from them when they give presentations. Presentations can be particularly stressful for students with dyslexia and other specific learning differences (SpLDs). For dyslexic students, stumbling over or mispronouncing words during a presentation can bring back painful memories of difficulties experienced reading aloud in class. However, many people feel nervous at the thought of public speaking, presentations included (in fact, it is thought to be most people’s number one fear). It is important to remember that almost everyone else in your class will feel anxious too, even if they don’t look it. Try to view giving presentations as a positive experience. They are a good way of demonstrating your knowledge. Presentation skills are also highly prized in the workplace. This section is designed to assist you when preparing for your presentation. Knowing that you are fully prepared and practised will increase your confidence.

Planning your presentation

When planning your presentation, it is important to understand the assessment requirements. It is advisable to use the marking criteria for your course as a guide. Normally, the marking criteria will contain the following:

· Content (how well you demonstrate knowledge of the subject matter).

· Structure (ideas set out in a logical and easy-to-follow structure).

· Use of visual aids.

· Delivery (e.g. voice, body language, eye contact, engaging the audience, pace and timing).

· Ability to answer questions.

Look at the allocation of marks. This will give you a good indication of the parts of the presentation that are the most important and how to divide your time (for example, the introduction/overview might be worth only a small amount of marks, and while it is important, keep it brief and dedicate more time to more weighty sections).

Content

The first step, as in writing an essay (see Chapter 6), is to ensure that you fully understand the question or brief and what is required of you. Use a highlighter or pen to highlight or underline key words. Brainstorm what you already know about the topic. You might like to create a Mind Map™ to help you generate ideas and later structure the presentation. Once you have done a brainstorm, the next step is to do the necessary research (using library books, e-journals, Web, etc.) to find further information on your topic. Formulate questions to help focus your research. Remember to take a note of the sources you use as they will need to be referenced, just as you would in an essay (see Chapter 6). Keep referring back to the topic or question to keep you on track.

Structure

You can create a Mind Map™ using mapping software such as Inspiration®, Mindview or XMind (free) and use the Export function to transfer your ideas from the Mind Map™ directly onto a presentation programme, such as Microsoft PowerPoint. It is a quick and easy way of structuring your presentation.

GO to www.dnamatters.co.uk/resources/ and search for ‘Mind Map™’

If not using software, you could create a Mind Map™ manually, or draw a flow chart to sequence ideas. Another option is to write your key points onto small cards or Post-It Notes and move them around until you are happy with the order.

Similar to an essay, a presentation contains three main sections: an introduction, body and conclusion. A general guideline for structuring presentations is given in Table 12.1.
Table 12.1 Presentation structure

	Introduction

Tell them what you’re going to tell them
	This is an overview of the problem/question/ topic you are about to tackle and how you will go about doing it.

	Body

Tell them
	The body will be made up of your key points that will be broken into sections. Try to keep key points to a minimum and make sure they contribute directly to the main idea you want to get across to your audience. Use examples and (referenced) quotes to back up your ideas. It is a good idea to use some of the terminology that is specific to your course.

	Conclusion

Tell them what you’ve told them
	Bring the main points together in a clear and concise summary of what you have discussed in your presentation.


Once you have produced an outline of your presentation, ask your tutor to check that you have answered the questions and key concepts and are on the right track.

Using visual aids

Visual aids, such as the presentation software Microsoft PowerPoint or Prezi, are a valuable part of your presentation. PowerPoint has become extremely popular, as it is very easy to use, particularly for defining a clear structure. Prezi is growing in popularity enabling you to present your ideas on a virtual canvas – if you have a preference for global, visual thinking (see Chapter 2), Prezi is a creative and dynamic alternative.

GO to www.dnamatters.co.uk/resources/ and search for ‘Presentations’

A PowerPoint or Prezi presentation is made up of a number of slides (PowerPoint) or objects (Prezi) containing text, graphics, audio and videos including YouTube. You can choose templates for your slides/objects to help you to structure your presentation. For example, in each individual slide/object the following content can be added to help prompt and support your discussion:

· A main title to define an area of focus.

· Short bullet points to act as prompts.

· Visual media such as diagrams, charts/graphs or videos.

Delivery

· Reflect on your last presentation or a presentation you attended:

· what was successful?

· what could improve?

· how was the audience engaged?

· Practice builds confidence!

· practise with a friend, tutor or relative

· record and evaluate – timing, pace, repetition 

Figure 12.1 A PowerPoint slide

If you have additional information that you want to remember but don’t want to appear on the slides, PowerPoint has a notes section where you can add in your notes at the bottom of the screen.

Here is why visual aids are important:

· They add interest to your discussion.

· They enhance and supplement your ideas.

· They take the focus off you, as people will be mainly looking at the slides.

· They help the audience understand what you are talking about.

· They help to demonstrate what you are saying, e.g. graphs.

· They look professional.

In order to use visual aids effectively, consider the following:

· Use headings and bullet points.

· Use diagrams and/or graphs and short video clips to engage interest.

· Avoid cluttering the slides.

· Bullet points should act as prompts for your discussion and should not contain too much information (use the Notes section for additional information).

· Use font size and type, and a background colour, that is easily readable for others.

· Don’t overdo features, such as slide transitions – too many can be distracting and difficult to read.

Ensure you practise beforehand if you are using PowerPoint or Prezi, and where possible, arrive early on the day of your presentation to check the technical equipment is working properly. An example Prezi can be found at http://bit.ly/PreziPresentationExample and an example PowerPoint on the Digital-Download.

GO to 5 Elements of a Presentation PowerPoint Example

Using memory notes and handouts

In PowerPoint you can print off the Notes pages separately. Alternatively, you can create colour-coded prompt cards or use a tablet/smartphone flashcard App such as STUDYBLUE, Quizlet or Anki to create digital flashcards to act as a memory aid while you are presenting.

GO to www.dnamatters.co.uk/resources/ and search for ‘Revision’ for flashcard Apps

If you want to give handouts to your audience, in PowerPoint you can print your slides as a handout. Under Print, you will find the different options, one for Notes pages and several for the layout of the handouts: see http://bit.ly/MSPowerPointNotes. The option that contains three slides displayed vertically, with lines for writing opposite each slide, can be helpful so that members of your audience can take notes while you are presenting.

Delivery

Reflect on past presentations you have given – what was successful? What could you improve? Reflect on successful presentations you have attended. What made the presentations interesting, useful and informative? How did the presenter engage with the audience? Keep these questions in mind when practising the delivery of your presentation.

Answering questions

Knowing that you might have to answer questions during your presentation can be nerve-wracking. However, if you have practised beforehand and know your topic well, you have nothing to worry about.

Here are some suggestions:

· Anticipate any questions that might be asked – write up a list.

· You could inform your audience that they will be able to ask any questions at the end of your presentation.

· If you don’t know the answer to a question, perhaps ask the audience what they think, or ask your lecturer.

· If you don’t understand the question, ask them to explain what they mean.

· You don’t have to know the answer to everything. You could say: ‘interesting question, I don’t have the answer right now, but I will look into that and get back to you’.

· Don’t panic!
Table 12.2 Presentation planning checklist

	Content

· Do I know my topic well enough?

· Do I feel able to demonstrate my knowledge of the topic?

· Are all my points relevant to the topic?

· Have I backed up my points with examples and explanations?

· Have I included references where necessary?

	Structure

· Do I have a clear beginning (intro), middle (body) and end (conclusion) to my presentation?

· Have I given an overview of the presentation in the introduction?

· Do my ideas follow a logical structure? Do they flow from one point to the next?

	Use of visual aids

· Have I practised with my slides?

· Are the slides directly relevant to the presentation topic?

· Are my slides easy to read (font size, clear images, etc.)?

	Delivery

· Can I deliver my presentation within the required time limits?

· Are my ideas paced well?

· Have I practised presenting to a classmate, friend, tutor, or family member?

· Am I using PowerPoint notes, or colour coded prompt cards to aid memory during the presentation?

	Ability to answer questions

· Have I thought about what questions people might ask me?

· Am I prepared for most questions?

· Am I confident in my knowledge of the topic?


GO to Presentation Checklists

Practice builds confidence!

As mentioned earlier, if you are fully prepared and have practised your presentation a number of times, this will help to increase your confidence and ease any anxiety.

Here are some tips for preparing and building your confidence:

· Practise your presentation with a classmate, friend, family member, or learning support tutor. Ask them to give you constructive criticism so that you can make improvements.

· Learn how to pronounce unfamiliar terminology and difficult vocabulary.

· Consider recording your presentation and listening to it carefully to critically evaluate your presentation style. Some questions to answer include:

· Is your delivery too fast?

· Do you repeat yourself?

· 
Are there too many pauses, e.g. ‘ums’ and ‘ers’? Do these pauses suggest areas of less confidence?

· Timing is very important as you will lose marks if you are too far under or over the time limit, so time your presentation with a stopwatch or phone. You may then want to either condense your points, or add more information. Sticking to the time limit keeps you from ‘waffling’ on too much and straying off the topic. It will also help to keep your audience engaged.

Table 12.3 gives some tips for presenting on the day.
Table 12.3 The day of the presentation checklist

	Before the presentation:

· Try some relaxation or mindfulness exercises (see Chapter 1) beforehand, closing your eyes and taking deep breaths, relaxing the muscles in your neck and shoulders.

· Arrive early to test out your slides and make sure you know what buttons to press, and how to adjust the slides so that they fit the screen.

· Talk to people in the class before your presentation to help ease anxiety.

· Have a bottle of water handy in case your throat dries out.

	During the presentation:
· Don’t stand in front of the screen, and if you need to, read from the laptop or computer, rather than the screen as otherwise your back will be to the audience.

· Interact with your visual aids: they are there to complement your presentation, not replace or contradict them.

	· Use the Notes pages or cue cards for supporting information, e.g. additional points/information, dates, names.

· Try not to fidget or move around too much as this will detract from your discussion.

· Remember to maintain eye contact with your audience.

· Try not to talk too fast – this will make you feel hurried. If you talk more slowly, this can make you feel calmer.


And finally:

· Remember to smile! This will help you to relax.


GO to Presentation Checklists

Further information and advice on oral communication and presentations can be found on the Learn Higher website http://bit.ly/LearnHigherPresentations. In addition, advice on the use of oral presentations as an alternative or inclusive assessment (see Introduction) in place of an essay or dissertation can be found in the Digital-Download:

GO to Viva Voce Student Guide and Staff Handbook

Group work

At some stage in your course of study you will be required to work collaboratively with other students, such as in tutorials, seminars or group presentations, or other forms of group work. Through collaborative learning, you can learn new skills, such as working in a team. Being able to communicate and work effectively as part of a team is regarded as an essential personal skill by employers. Team members bring different knowledge, experiences, values, personalities and qualities to the group, which can be both beneficial and challenging.

Possible challenges

Challenges that can arise in group situations include: ensuring everyone has the same chance to contribute (some people may dominate, others may hold back); people turning up late or not turning up at all; and conflicting ideas and personalities.

Solutions

Establishing ground rules from the very first meeting can help your group to avoid possible conflict (see Table 12.4 for examples).
Table 12.4 Ground rules for group work

	Work out roles
	Take into consideration individual strengths and weaknesses (e.g. if you are worried about being the note taker, take on a role you feel more comfortable with)

	Divide responsibilities
	Make sure that responsibilities and tasks are divided fairly

	Clarify assessment tasks
	Get to know your task. Break it down into sub-tasks. Identify what parts can be done independently and what parts are interdependent. You should have an agreed approach in terms of steps to be taken and a timeline/to-do list to show what tasks need to be done and when

	Organisation
	Meeting dates should be set in advance, with clear goals, and how it will work

	Forms of communication
	Meetings, email, phone, tutorials, or your university’s Virtual Learning Environment (VLE). Remember, communication is key


Additional challenges for the dyslexic student

Group work can be particularly stressful for dyslexic students, as they might be worried about their spelling and grammar, note taking, speaking and pronunciation.

Solutions
Table 12.5 Presentation solutions

	Spelling and grammar
	If you are worried about your spelling and grammar, you could inform the group about your dyslexia, highlighting your strengths such as thinking creatively or laterally. Use your strengths to identify roles and tasks that reflect your thinking and learning styles (see Chapter 2)

	Listening and note taking
	Listen actively – take notes when listening to others (by hand using bullet points or a Mind Map™, or using a laptop), or record the meetings

	Speaking and pronunciation
	Practise with a friend, family member or learning support tutor. Learn the pronunciation of unfamiliar and difficult terminology. You could jot down some bullet points in advance and plan what you want to say. Or talk through a Mind Map™ to help you express your ideas (this has worked well for students in the past, and they have found that the group loves the Mind Map™ idea and have even included them in their presentations!)

	Listening and interpersonal skills
	Play a big part. Think about your body language, give others time to talk, and encourage them while they’re speaking. To develop your listening and interpersonal skills see the Learn Higher website: http://bit.ly/LearnHigherInterpersonalSkills

	Nerves
	Try to enjoy the process. Your team is there to support and encourage each other


Table 12.5 offers some solutions for problems with presentations. Additional helpful advice and guidance for developing group work skills can be found on the following websites:

· Learn Higher: http://bit.ly/LearnHigherGroupWork

· Leeds University: http://library.leeds.ac.uk/skills-group-work

· Deakin University: http://bit.ly/DeakinUniversityGroupWork

Group presentations

In contrast to individual presentations where you are learning from each other in the course but are solely responsible for, and in control of, the entire presentation, group presentations are a collaborative effort. You will each be required to research and present a section of the presentation. When introducing the presentation, give an overview and tell the audience who will be talking about each section. Ensure your ideas flow coherently to make smooth transitions from one speaker to the next.

Assessment

In addition to the marking criteria (content, structure, delivery, use of visual aids and the ability to answer questions) for individual presentations given in the previous section, it is likely that the marking criteria for group presentations will also include:

· group dynamics

· group collaboration

· working effectively as a team

· evidence of cooperation

· communication.

Bear this in mind when planning your presentation. As with any form of group work, as mentioned above, it is important to set out ground rules from the beginning in order to plan and deliver a successful presentation. Don’t be afraid to tell the group you are dyslexic. Point out your strengths, such as your ability to express yourself orally or visually, offer a different perspective or think creatively and laterally. Admit to your areas of difficulty, such as unreliable spelling or note taking.

Online collaborative learning

Online learning (in a Web-based environment) is now widely used in colleges and universities using a Virtual Learning Environment (VLE). Find out if it will be used on your course and to what extent. Some courses are run solely through online learning. This type of learning is very flexible as it allows you to learn at your own pace, in your own time. The VLE not only enables you to access information and resources, it allows you to engage and interact with other students and lecturers/tutors in your courses. There are several ways through which you can participate in online collaborative learning. Table 12.6 offers a summary.
Table 12.6 Online collaborative learning

	Discussion boards, chats and virtual classrooms
	This is where you can discuss ideas with others.

	Group pages
	Your course leader might form groups in order to do activities that you will be required to participate in.

	Blogs
	These are websites that focus on a particular topic that you are able to comment on.

	Wikis
	These are a type of collaborative web space which can be edited by groups.

	Journals
	Reflective journals are used for your own personal reflection and can only be accessed by you and your lecturer/tutor.

	Podcast
	Your tutor/lecturer might post podcasts which are video or audio segments on a particular topic. You are able to comment on the podcasts.

	Skype or Google Hangouts
	This is also sometimes used for online group learning, as you can set up free online group video ‘conferences’.

	Calendars, tasks and document sharing
	A range of assistive software and Apps are available for computers and smartphones to share task lists, calendars and documents rewarding for collaborative learning, planning and organisation (see Chapter 1 – Methods of organising your workload).


If this all sounds daunting don’t be put off, as online collaborative learning can support sharing tasks, research, resources and ultimately save time! Make sure you ask someone to show you how to use the technology. Your college or university’s website may have a demonstration, or ask library or other staff, or your classmates.

Role play

Role play is an effective method of learning, particularly for students on practical courses and placements, such as nurses, social workers, dieticians and teachers. Through role play you can put your knowledge into practice and develop practical skills, which will enable you to gain confidence. The skills and strategies learnt can then be transferred to the professional context, not only while you are studying, but in future employment. Role play can also be useful for students not on practical courses. For example, it can be a valuable way of preparing for presentations and interviews. Before you begin, think about what your goals are and what you are aiming to achieve. Think about the particular skills that you would like to develop. With this in mind, see how you can incorporate role play into your learning.
Table 12.7 Using role play on practice placements

	Goals
	Solutions

	Developing interpersonal skills
	Role play different scenarios with a partner, considering body language, tone and volume of voice, and eye contact. Prepare some points you would like to get across first – jot down using bullet points.

	Pronouncing new terminology
	Create a checklist of unfamiliar vocabulary/new terminology and practise how to say those words with a partner. You could also record them saying the words so you can practise on your own later.

	Understanding new terminology
	Ask a partner or tutor for clarification if you are unsure of any new terminology. Create a glossary of new terminology and revise it regularly (using multi-sensory techniques; see Chapter 2) to commit it to your long-term memory.

	Understanding/following instructions
	Repeat the instructions back to your supervisor to check that you have understood them. Ask for instructions to be repeated one at a time and write them down if you can (into a notebook, diary or organiser), or use a recording device.

	Remembering what questions to ask
	Draw up a checklist of standard questions you might need to ask a patient/client. Become familiar with these questions by practising with a partner.


Using role play on practice placements

While practice placements are a great opportunity for you to put the theory learnt on your course into practice, they can pose potential challenges for students with dyslexia or other SpLDs.

This section demonstrates the use of role play in a certain context – in this instance, on a placement as a dietician. By its very nature, role play lends itself to being explained though a specific example. Discussion on how role play can be used in other contexts, such as teaching, will be given towards the end of the chapter. You may well be able to apply the ideas to your course of study.

Case study

Mira was studying Human Nutrition and Dietetics and had completed all the written aspects of her course, but had failed her first placement. Being dyspraxic, Mira found that she was slow to complete practical tasks and that she had difficulty doing many tasks at the same time, particularly under time constraints. Mira wanted to improve her skills and be equipped with strategies to help overcome her difficulties, and ultimately pass her course.

As a dietician, Mira was required to know a lot of detailed information, such as the breakdown of foods, serving sizes and biochemistry. It was essential that she could access this information from memory when seeing clients.

Mira’s main difficulties were with remembering what to ask a client during a consultation, while at the same time calculating calories according to food portions, and maintaining eye contact. She would often ‘lose track’ of the question she intended to ask next. She was also concerned about her slowness at these tasks, and the need to appear confident and professional. After the consultation, Mira was required to enter client information onto a record card, which also gave her cause for concern as she had difficulty with correctly ordering the information. Above all, since having failed her placement, she lacked self-confidence.

After identifying her main areas of need, Mira and her tutor decided that a useful way to develop the skills necessary for her intended profession and to practise ‘being a dietician’ would be through role play. They simulated consultations with ‘clients’ (tutor) with different medical conditions so that Mira could have practice in a variety of situations. This was supplemented with pre- and follow-up activities, such as filling out record cards after the ‘consultation’.

Applying what she had learnt on her course to real-life situations helped Mira to develop her skills and demonstrate her knowledge, which in turn helped greatly to rebuild her confidence and pass the placement.

Here are some suggestions that Mira found worked for her.

Preparation

Read through the client’s previous record notes and jot down key points onto a pad in the correct order (for example, date order with the most recent information first). Ask yourself questions: What is this person’s medical history? What information do I already know? What do I need to find out? What questions am I going to ask, and in what order?

If this is the client’s first consultation and there are no previous record notes, you might like to draw up a checklist on a piece of card so that you can enter essential information onto it. Take this into the consultation to help you remember what information you need to find out. Figure 12.2 provides an example of a general checklist.

You might like to make up a series of cards for different medical conditions where more specific information is needed. The cards could be colour-coded and you could use pictures to illustrate them. You could try using other colour-coded cards to help you remember the questions you may need to ask. For example, if you need to find out a client’s daily food intake you could write down what you need to ask (in order) onto a card, such as in Figure 12.3. Visual association can help to aid recall, so it may be helpful to draw diagrams linked to your questions. After a while, you might find that you do not need to use the cards all the time, as you are able to remember each question by visualising the associated picture.

Age: _________________________________________________________________________________________________________________________
Weight: ______________________________________________________________________________________________________________________
Height: _______________________________________________________________________________________________________________________
BMI (Body Mass Index): ________________________________________________________________________________________________________
Additional Information:

______________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________
Figure 12.2 Patient checklist

1.
First meal of the day: ___________________________________________________________________________________________________________
________________________________________________________________________________________________________________________________
2.
Anything before lunch? _________________________________________________________________________________________________________
________________________________________________________________________________________________________________________________
3.
Lunch: _______________________________________________________________________________________________________________________
________________________________________________________________________________________________________________________________
4.
Anything before dinner? _________________________________________________________________________________________________________
________________________________________________________________________________________________________________________________
5.
Dinner: ______________________________________________________________________________________________________________________
________________________________________________________________________________________________________________________________
6.
Anything else? ________________________________________________________________________________________________________________
Figure 12.3 Daily food intake

Using a personal organiser can be helpful, not only for organising your time and workload (see Chapter 1), but also for storing important information. Among other things, Mira included in her personal organiser a list of food portion sizes, which she needed in order to calculate calories and suggest meal plans for clients.

Using a case study as a basis for your role play

As you are trying to practise being in a real-life situation, why not try using real-life case studies? The Internet is a useful resource for this, and you can find Question and Answer (Q&A) pages where people have written in to get advice from doctors and health professionals, or you may have case studies in your course books. Case studies provide good, real examples, which you can use as a basis for your role play.

Alternatively use an Internet search engine such as Google to find an article on a particular subject, for example Crohn’s disease. This can be good reading practice for you too. Try skim reading the article, highlighting key words and/or jotting down key words or sentences onto a piece of paper. (For more reading strategies, see Chapter 5.) Then, think about what information you would need to find out from a client with Crohn’s disease. You may like to use a checklist as suggested above to help you.

See what you can find – be creative!

Rehearsing your role play

The next step is to put all your preparation into practise in a role play. You could try this with your learning support tutor, friend, family member or classmate.

Your role play partner can assume the role of the patient or client, with the illness or medical condition you choose. Try a variety to test your knowledge – an overweight, middle-aged man with heart problems, a pregnant woman, a person with diabetes, or an older person with malnutrition.

Try to relax and don’t worry about making mistakes – learning is all about ‘trial and error’! Assume your role, and remember to be professional as you are trying to mirror a potential real-life situation. Use your checklists to help you remember what you need to ask. As you go along, make notes onto your checklist card or a notepad. If you need to calculate calories, do this at the end so that you do not lose track of the questions you are asking. Next, discuss with your client what you have found out from their answers. Try giving them advice and recommendations. For example, if your client is an overweight, middle-aged male, try suggesting ways that he can lower his calorie intake. This would be a useful way to demonstrate your expertise.

Follow-up activities

A useful follow-up exercise could be to suggest a meal plan for the client. You could write down a meal plan for a week of a healthier diet and give this to them, explaining the reasons for your recommendations. Practise doing calorie calculations for this also.

Then fill out the client’s record card with your notes from the consultation. If this is the client’s first record card, enter their general details (age, weight, height, BMI) first at the top of the card. Use your checklists to help you.

Other uses of role play

As mentioned, role play is particularly useful for students on practical courses and placements, such as dieticians, doctors, nurses, social workers, teachers, etc. If you are training to be a teacher, for example, think of how you could incorporate role play into the classroom. In a history lesson, students could have great fun acting out scenes in history, or pretending to be a prime minister giving an historical speech. In English lessons, students can take on the roles of characters in novels and plays and be asked questions by the class about their reasons for certain actions.

In order to monitor how you come across to your pupils in your role as a teacher, it can be useful to record yourself when you are in the classroom. Take note of the tone and pitch of your voice – what effect does it have on the students in the class? Is your speech calm, clear and even? What is your rate of speech – are you talking too quickly? Are you easy to understand? If you video record yourself giving a lesson, notice your pupils’ reactions to what you are saying. Are they responding positively? What things could you do to improve?

Role play is an integral part of learning a new language. Try acting out different scenarios such as ordering food from a restaurant, buying train tickets and introducing yourself at a party. Think about your intonation and pronunciation as well.

If you are not on a practice-based course, think of how role play can be useful for you. If you need to give a presentation, rehearse it in front of someone, such as a family member. If you are going for a job interview, try role playing the interview with someone. Ask them to give you feedback on what went well, and what you need to develop. Why not try explaining a concept to a friend, family member or classmate? Talk it through with them. Not only will this help you to demonstrate your knowledge, but they might learn something new also!

Points to remember

· Being fully prepared and practised for your presentation will help you to feel more confident.

· Visual aids, such as PowerPoint or Prezi, help you to structure your presentation, add interest and enhance your ideas.

· Through group work, you can develop valuable skills such as working in a team.

· Online learning provides a flexible way of engaging and interacting with others on your course.

· Put your knowledge into practise by incorporating role play into your learning.

Please go to the Digital-Download accompanying this book to find the following documents:

5 Elements of a PowerPoint Presentation Example 
PowerPoint

Presentation Checklists
Word Document

Viva Voce Student Guide and Staff Handbook
Word Document

Chapter web links

	Assistive technology

Diversity and Ability – Assistive technology resources

Prezi presentation example
	www.dnamatters.co.uk/resources/ Search for:

· Mind MapTM

· Presentations

· Revision (for flashcard Apps)

· Collaboration

http://bit.ly/PreziPresentationExample

	Communication skills

Learn Higher – oral communication and presentations

Learn Higher – listening and interpersonal skills
	http://bit.ly/LearnHigherPresentations

http://bit.ly/LearnHigherInterpersonalSkills 

	Group work

Learn Higher

Leeds University

Deakin University
	http://bit.ly/LearnHigherGroupWork

http://library.leeds.ac.uk/skills-group-work

http://bit.ly/DeakinUniversityGroupWork


