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PUBLIC SOCIOLOGY ASSIGNMENTS
Linda M. Waldron

PART I: AN INTRODUCTION TO THE STUDY OF MINORITY GROUPS IN THE UNITED STATES

ASSIGNMENT 1: Revealing Diversity in Your Hometown
People often have a sense about what the diversity of their hometown neighborhood is.  Since you grew up there, you feel as if you know something about the other people who live there.  But your perception may not always reflect the actual demographics of that town or city. In this assignment, you will test your knowledge about your hometown by researching both current and historical demographics of the area.

Step 1
Begin by writing down your own assumptions about your hometown. If you moved around a lot, pick the one location where you lived for the longest period of time, or simply pick the location of your current school. What do you think is the racial and ethnic background of the area? Do you think most people graduated high school? Is there a large military presence in the area? Do you think there is an aging population? What would you expect to find about the status of women in terms of schooling, jobs, and income?

Step 2
Next, visit the U.S. Census Bureau’s website to find out some basic demographics of your area (www.census.gov). There are several ways to search this type of information, but an easy way to get some quick facts is to go to the “Data” heading, then click on the “American FactFinder” link, which provides data from the Economic Census, the American Community Survey, and the 2010 Census, among others.  Put in the city and state, or zip code, to get basic facts about your community, or conduct more advanced searches if you are interested in other topics. (Keep in mind the most recent data available for most locations will be 2010 for Census Data and 2012 for the American Community Survey.) This will give you some basic background information about age, gender, race, ethnicity, income, and education of the population.

Step 3
Now look into the history of your hometown. The best way to start this is to visit your local library. Most libraries now have a website if you aren’t traveling home anytime soon. Libraries often carry historical documents about the local area, including books, photos, and other archival materials. (Many towns also have local museums that you could visit.) Learn what you can about the area. Did it used to be an old farming village before a big corpora​tion came to town? Was it known for its large Irish immigrant population? What year did the first church or synagogue open? When did the schools finally decide to racially integrate?

Step 4
Next, find someone who has lived in the area for a long time to tell you about living in this community. Ideally, you should find someone who has lived in your hometown for more than 40 years. (This won’t be as difficult as you might think. Ask your local librarian for a suggestion, visit a senior center, or consider asking a neighbor who you think may have lived in the town for a while.) Tell this person you are researching diversity in your hometown for a class and ask if he/she is willing to be interviewed.

Step 5
Conduct an informal interview with your local participant. Begin your interview by asking some basic questions. When did he/she move to the area? What does he/she like best about the town? Then, use the knowledge you have discovered from your research to develop some additional interview questions about some aspect of diversity you found particularly inter​esting. What have been his/her experiences with diversity over the years? How does he/she think the area has changed?

Step 6
Compare and contrast the data you found about changing demographics in the area with perceptions about diversity that you and your interviewee had. Were your own assumptions about your hometown accurate? What assumptions did your interviewee have about the area? Did they match what you found? What was the most significant thing you learned about diversity in your hometown? 
ASSIGNMENT 2: Graffiti: Cultural Expression or Discriminatory Act?
Historians note that graffiti dates back to ancient Rome, depicted in sacred messages written inside the catacombs and animal drawings carved inside caves. Today, graffiti can be found spray painted on the sides of buildings or written in marker on the walls of bathrooms. Social scientists continue to debate the merits of graffiti as an “unconventional billboard” (Calvin, 2005). It can be seen as an offensive expression of racist, sexist, and homophobic comments, as well as a symbol of violent gang activity in neighborhoods. On the other hand it can be used as a tool of social revolution, as it was with the graffiti placed on the Berlin Wall during the Cold War, or as an act of war, as demonstrated by the slogan “Kilroy Was Here,” first used by U.S. servicemen during World War II to mark their presence during combat. In popular culture, the rise of hip hop is said to be intertwined with the “tagging” of subway lines that essentially advertised the work of local rappers throughout New York City. More recently, there has been a commercial growth of video games that feature graffiti as part of the story line. Others consider graffiti high art, as represented in the 1980s when art galleries throughout the world began exhibiting the work of graffiti artists. Also, the Academy Awards gave a nod to Exit through the Gift Shop, a documentary about graffiti artists—in particular, the secretive Banksy, who has gained international notoriety for his satirical and subversive work. This assignment requires you to explore the nature and meaning of graffiti. 

Step 1
Use a camera to photograph graffiti in your community. This can include graffiti on public buildings, on street signs, in trains or buses, on school desks, or even inside bathrooms. Gather at least 10 photographs of graffiti and upload the photos to a computer.

Step 2
Begin by attempting to discern what the graffiti is trying to represent. Consider starting off with some general categories, such as offensive, humorous, romantic, political, and artistic. It may take some additional research to uncover the meaning of the drawing. Use an Internet search engine, such as Google Images, to help you decipher certain symbols, or websites such as the Southern Poverty Law Center (www.splcenter.org) to help you uncover gang-related or hate-group graffiti.

Step 3
Next, consider who may have written the graffiti and whether the artist intended to be anonymous or not. For example, a “Debbie loves Bob” inscription on a tree may have been written by that couple or perhaps by one individual (Debbie) who intended to express her affection towards the other individual (Bob).  On the other hand, “MS13” inscribed on a tree is a pretty specific reference to the Mara Salvatrucha gang.  This type of graffiti may have been written by a member of the gang, or a person hoping to become a member of the MS-13. Yet in this situation, trying to identify the actual artist is going to be a little more difficult than trying to find Debbie or Bob in the former case.  And because belonging to a gang often involves illegal activity, the artist is more likely to want to remain anonymous. 
Step 4
Use PowerPoint, or a similar computer program, to create a presentation that allows you to represent and organize your results visually. For example, you could create one slide with photos of the gang-related graffiti you found, another slide with graffiti related to sexuality, one for graffiti that you believe use racist comments against a particular minority group, and another of graffiti that appear to be created by the same artist.

Step 5
As you review the themes that start to emerge from your visual representation, try to specu​late as to what the intention of the artist in each category might be. What were the general expressions of a particular subculture? Did the graffiti signify a possible conflict or threat against another person or group of people? Was it a statement that you think was trying to empower a person or group of people? In particular, try to consider how age, race, ethnicity, class, or gender relates to the graffiti. For example, as you try to discern the intention of the artist, do you need to understand something about youth culture to fully comprehend the graffiti? Are you starting to sense that gays or lesbians are often the target of the graffiti done by one group? Is the writing in Spanish and does this tell us something about the community, beyond the fact that the person who wrote it is likely bilingual?

Step 6
As you consider the meaning of individual photos and groups of images in your collection, try to speculate more broadly about what the graffiti might tell us about our culture. This will require you to make some generalizations that connect the graffiti to dominant ideolo​gies in our society. Even if you consider the graffiti humorous, at whose expense is the joke?

Include general statements as part of your presentation. Such statements might look something like this:
*Graffiti in boys’ locker rooms condemn certain sexual behavior, in particular homo​sexuality, which reinforce a hegemonic masculine norm of heterosexuality.

*Gay pride rainbows anonymously drawn on the side of local businesses express a pro-gay sentiment that is not often spoken about publicly in this conservative town.

*The word terrorist outside an Islamic community center signifies racist hate speech that has been on the rise since 9/11.

Step 7
Finally, take seriously the location of the graffiti in order to think about how context might shift the meaning and power of the message. Several different gang tags outside a school building might signify a growing problem of school violence that officials may need to inves​tigate, whereas similar gang tags under a highway overpass may go unnoticed for years. A derogatory comment in a school bathroom about a female cheerleader carries a particular meaning when placed in the girls’ bathroom and perhaps a different meaning when placed in the boys’ bathroom.

Step 8
This assignment has hopefully made you more acutely aware of the graffiti in your commu​nity. Think about how you reacted to the different types of graffiti you found—were you offended by them, worried by them, impressed by them? Have you started to become more aware of the graffiti that surrounds you? Use your knowledge about graffiti to make a dif​ference in your neighborhood.   This might include initiating efforts to clean up graffiti that is deemed offensive or even helping to raise money for a scholarship fund for a young graffiti artist whose work may one day be considered a national treasure.

Resources
Banksy (Director). 2010. Exit through the Gift Shop. London: Paranoid Pictures. (This is a documentary about street graffiti artists, produced and directed by Banksy, which was nominated for a “Best Documentary” Academy Award in 2011.)

Calvin, Lisa. 2005. Graffiti, the Ultimate Realia: Meeting the Standards through an Unconventional Cultural Lesson. Hispania 88(3): 527–530
PART II: THE EVOLUTION OF DOMINANT-MINORITY RELATIONS IN THE UNITED STATES

ASSIGNMENT 1: Race And Gender in Children’s Books
Following the civil rights and women’s movements, it might seem logical that publishing companies would begin putting out children’s books that provide a more accurate and diverse portrayal of characters for our young readers. The task of this assignment is to see whether or not this is the case.

Step 1
Visit the children’s section of a local public library. Pick a sample of 20 books to examine. Although you could conduct a convenience sample by simply grabbing the first 20 books you come across, consider taking a couple of extra minutes to be a little more systematic, which will help you get a more representative sample. First, pick one section of the shelving area and count all the books on the shelves. Determine your sampling interval by simply dividing the total population of books by 20. (For example, if there are 200 books, your sampling interval will be every 10th book.) Then, pick a random book to start with and proceed from there by picking every nth book until you have pulled 20 books from the shelves.

Step 2
Create a tally sheet to study the race, ethnicity, and gender of each book’s main character. In each row, list the book title and the year of publication. In the columns, include such catego​ries as “male” and “female,” as well as different race and ethnicity categories (i.e., white, African American, Hispanic, etc.).

Step 3
After you have gone through a couple of books, you may need to adjust your tally sheet to include such categories as “unknown”—for instance, when the main character is an animal and you can’t determine the race. Maybe you need to differentiate between male children, male teens, and male adults. Perhaps an extra row is needed for books that have more than one main character.

Step 4
When you are done examining all 20 books, add up your columns and develop some general findings. How many main characters were male? Female? White? African American? Consider putting the list of books in order by publication date. Do you find that things have changed over time? 
Step 5
Take it one step further by selecting a small sample of the books to examine more qualita​tively. Read each book. Consider the story line, word choice, and dialogue, as well as the pictures. What are the race, ethnicity, and gender of the other characters in the book? What is the relationship between the main character and the supporting characters? What roles do these characters have? What adjectives are used to describe the characters and their actions?

Step 6
Identify stereotypes that are perpetuated in the books. Do female characters seem helpless and in need of a smart male character to help them solve a mystery? Are white characters given the role of the leader or boss in the book? Do Hispanic characters all know how to speak Spanish? Do dads work jobs and moms bake cookies? Also, consider how stereotypes are confronted in the books. Taken as a whole, do you think the book does a better job reifying or challenging stereotypes?

Step 7
Share your findings with the reference librarian. Ask the librarian what she or he thinks about the changing nature of race, ethnicity, and gender in children’s books. Has she or he noticed any trends in children’s books, or perhaps trends in the book choices of children and which books they are more apt to check out?

Step 8
Finally, consider what your findings may suggest about the socialization of children. What messages are young children being given about race and ethnic relations or the meaning of gender?

ASSIGNMENT 2: The Local Diner
The local diner has a long history in American culture. Emerging in the Northeast in the latter part of the 19th century, diners constituted little more than horse-drawn lunch carts initially established to serve blue-collar workers during the Industrial Revolution (Anderson, 2008). Following World War II, this predominantly masculine space began to transform as women began to enter the workforce in larger numbers, serving as both middle-class consumers and cheap labor for restaurant owners (Anderson, 2008). Also, diners have had a long history of racial and ethnic segregation, a legacy that perhaps continues and may even be heightened in certain areas that have overt conflicts over immigration today. Keep an eye out for insights into how these forces may shape the everyday interactions in the diner.

Today, although the nostalgic version of the 1950s diner may no longer exist, most towns and cities still have some semblance of the local diner. Some continue to be places that serve working-class men lunch, whereas others offer coffee to the CEO on her way to catch the morning train into the city, while others still provide french-fries to a group of teenagers after dark. This assignment requires you to embark on an ethnographic investigation of the American diner. 
Step 1
Locate a locally owned diner that has been in your community for at least a decade, and pick a time of day to observe that is most appropriate for the setting. This may require you to go to the diner and find out how long it has been in business and if it tends to get busy during breakfast, lunch, or dinner.

Step 2
Investigate the guidelines for conducting research with your university’s Institutional Review Board. Although projects of this scope may be exempt from board approval, it still is impor​tant to understand and follow the protocol for conducting ethical research that is laid out by your institution.

Step 3
Ethnography is a qualitative research design that requires you to take detailed notes to gather rich descriptions of people in everyday life, so you will need to buy a small notebook to take notes. (It’s best to use a notebook instead of a computer, since this will be a less intrusive method of note taking.) For this assignment, you will take on the role of a participant observer, which means that you will let people at the diner know you are conducting research. Although there are cons to this approach (see discussion of limitations in Step 9), the pros are that notes help increase your level of accuracy in description and, since people know you are conducting research, they may volunteer to tell you relevant information or allow you to informally inter​view them, which will help you gather richer, more detailed notes.

Step 4
Pick three days to observe your site. On the first day, simply observe and take jottings. Jottings are your own brief shorthand notes that help you recall details about the atmo​sphere, events, people, and conversations you observe, which you will later use to write up more extensive field notes. Limit your observation time to 1 hour, since it will take you almost twice as long to type these notes as it did to conduct the observation—as a general rule, for every hour you observe, you will have five pages of typed field notes.

Step 5
Once you leave the setting, immediately type up your field notes so everything will still be fresh in your memory. Field notes are essentially a minute-to-minute account of your observation. The more detail, the better! Use complete sentences, write things down in chronological order, and avoid subjective statements. For example, instead of saying a customer was “sloppy,” describe the clothes they were wearing, their demeanor, the style of their hair, the dirt under their fingernails, etc. The more detail you give, the more objective your notes will be.

Step 6
Start to look for some initial themes by coding your first set of field notes. Coding is simply a process that allows you to analyze your data in terms of certain variables. After you are done typing your field notes, print them out; as you read through them, write possible codes in the margin. For the purpose of this assignment, begin with demographic variables such as race, ethnicity, gender, age, and social class. This will help you start to see patterns emerge. For example, maybe you’ll start to notice that only male patrons sit at the counters or that most of the workers are white. Try also to develop your own codes. This can be anything from a code titled “food” or “music” to one called “nostalgia” or “gossip.” This process will not only help you systematically see patterns of behavior but will likely also introduce some unanswered questions about your site that you can investigate during your next visit.

Step 7
Follow the same process of taking jottings and field notes during your next two days of observation, but this time, don’t be afraid to informally interview workers or patrons. This should help you answer some of the questions you have. In particular, try to find people to talk with who have either been working at the diner for a long time or patronizing it for years. This will allow you to get much more insight into the history and background of the diner than you would get if you observed alone.

Step 8
Start to look for relationships between codes. What is the relationship between gender and work roles? How does ethnicity factor into the selection of menu items? How does the price of food influence the social class of the patrons? How have the demographics of the diner patrons changed over the past several decades? How does the diner represent a part of American culture?

Step 9
Write a one- to two-page paper with your initial findings. Discuss the limitations of your research, including your role as participant observer, and how you might fix these problems if you were to continue with this research project. This should include a discussion of reactivity—how the participants of your study may have modified their behavior because they knew they were being observed—and reflexivity—how your own identity may have influenced what you observed and how you interpreted these observations.

Resources
Anderson, Erin R. 2008. “Whose name’s on the awning?” Gender, entrepreneurship, and the American diner. Gender, Place, and Culture 15(4): 395–410.
ASSIGNMENT 3: Historical Films in Modern Day Contexts
Films based on a true story or historical event are often critiqued for failing to present an accurate account of the facts.  Regardless of this, many people watch these films as a way to learn something about history.  It’s not necessarily true that people are naïve about historical films.  For example, most people who have seen Titanic probably understand actors Kate Winslet and Leonardo DiCaprio represent a fictionalized depiction of a possible love story between a British aristocrat and a poor Irish boy.  Yet at the same time historical films blur the line between fiction and reality.  So while you might see their love story as being made up, you might still believe that the representation of social class division on the ship is still accurate, even if it is not. This assignment requires you to review a film that has been produced in the last decade but depicts a time period before, during, or following the Civil War.  The film should also attempt to tackle some aspect of slavery.  Such films might include Cold Mountain, Amazing Grace, Django Unchained, Lincoln, or 12 Years a Slave.
Step 1
Begin by writing a brief synopsis of the film. What was it about? Who were the main characters? What are the main storylines?
Step 2
Next, try to evaluate the historical accuracy of the film. How does the film portray pre-industrial America? How does it relate to the historical background provided in this book or in books you have read in other courses? When answering this question, consider such things as whether or not the characters are depicting real people (i.e. President Lincoln), what props are used in the setting and does it seem authentic, what music is playing the background, and which real events are portrayed and did they get the timeline correct?
Step 3
Closely examine the dominant-minority relations portrayed in the film.  This book suggests the Noel Hypothesis as an explanation for why colonists enslaved black Africans.  Is the Noel Hypothesis supported in the film? Consider the three characteristics of this hypothesis—ethnocentrism, competition and differentials in power between groups. Provide evidence from the film for each category.  This could also include a discussion of specific scenes that seem to contradict this hypothesis. 
Step 4
Overall, in terms of historical accuracy, do you believe the filmmakers “got it right”? Why or why not?
Step 5
Now, consider your analysis of the historical accuracy of the film in relationship to your own reaction to watching the film in today’s context.  Did you like the film? Why or why not? Did you have an emotional reaction to the film? Explain your reaction. Do you feel like the film took seriously the nature of dominant-minority relations at this time period or did they try to oversimplify things? 
Step 6
Finally, speculate as to why you think this historical film resonates with a contemporary audience.  What themes or ideologies do you think the filmmakers used to draw in an audience and make the film relevant today? Go on-line and look up the film’s website.  Who made the film? Find some film reviews or visit blogs where the public has commented on the film.  What has been said about the film? Overall, consider why you think people continue to be interested in historical films about dominant-minority relations in pre-industrial America.
PART III: UNDERSTANDING DOMINANT-MIONRITY RELATIONS IN THE UNITED STATES

ASSIGNMENT 1: School Cafeterias and Race Relations
In 1999, social psychologist Beverly Tatum Daniels published a bestselling book whose title posed a rather provocative question: Why Are All of the Black Kids Sitting Together? And Other Discussions of Race. Daniels’ interest in this question began when considering her own childhood experience, growing up as an African American girl who attended a predominantly white school. She grew interested in why, today—despite the racial diversity of schools and progress in race relations—children still tend to self-segregate by race and ethnicity. Her book draws on racial identity theory to consider the process by which children develop meaning and significance in relation to a particular race or ethnic group, a process that she argues happens in a social and cultural context involving not just our family and friends but larger structures of politics, media, and the history of our society. This assignment requires you to consider whether or not “all the black kids are sitting together” in your own school’s cafeteria.

Step 1
Get a sense of what the overall racial breakdown of your school is. Using your school’s website, look up some demographic information about the student population. At mini​mum, most schools will provide percentages of the basic racial and ethnic categories (i.e., white, African American, Hispanic, Asian American, Native American). If you cannot find this information on your school’s website, consider visiting the National Center for Education Statistics website (http://nces.edu.gov), which provides institutional profiles of every school in the United States under the “School, College, and Library Search” link.

Step 2
Visit your site before you begin any observations and create a diagram that represents the seating chart of the cafeteria. You may want to recreate this on your computer and make several copies of it so you can easily take notes on the seating patterns of the people you are observing.

Step 3
Pick a typical mealtime (breakfast, lunch, or dinner) to observe a cafeteria at your school for several days. If your school has more than one cafeteria—for example, one in each dorm—consider observing multiple sites.

Step 4
Spend 1 hour each day taking notes of the race and ethnicity of the students in relationship to their seating patterns. Keep in mind, your observations should be unobtrusive; so the race or ethnicity you identify for each person you observe will be somewhat flawed since it will be based on your perception of the individual’s race rather than on actual knowledge of his or her racial identity. In addition to keeping track of the race and ethnicity of individuals at each table, try to take notes on anything else that seems significant, such as the gender of the individuals, clothing, or conversations that people may be having.

Step 5
Try to quantify your results to see if there is a relationship between race and ethnicity and seating patterns. Since people often get up and down during a meal​time, it may be useful to pick just one moment in time to do this. If it appears that everyone at the table knows one another, then use the number of tables as your base of observation for calculating some simple frequencies. For example, from 11-11:20am, of the 10 tables observed, 5 appeared to have mixed racial groups (50%), 2 appeared to be all white (20%), 2 appeared to be all black (20%), and 1 appeared to be all Hispanic (10%).  If you cafeteria has long, rectangular tables that run the width of the room, try to determine the groups of people who seem like they are sitting together and use that as your observational base. For example, row one may have 5 distinct groups, where four of them seem to be multi-racial (80%). 

Step 6
Consider some other factors about the overall makeup of the groups. How large or small are the interracial groups compared with the monoracial groups? (For example, maybe there is only one group of interracial cohorts, but this group has 12 people in it, as opposed to three tables of monoracial cohorts that have only 2 or 3 people.) Are the interracial groups made up of mainly women, men or both?  What is the race or ethnicity of people who appear to be sitting alone? 

Step 7
Use your knowledge of the school to consider why students may be sitting together, beyond race. For example, did it seem as though the multi-racial table was a group of freshmen that might be sitting together just because they were all from the same dorm? Was one table a group of students who appeared to be studying for a big final exam? Was another table a group of basketball players or fraternity members?

Step 8
What did you learn about the self-segregation of students by race and ethnicity? Does it seem to exist at your school? What surprised you the most about what you learned?  Share your results with some of your colleagues. Did anything surprise them? Have they seen similar patterns?
Step 9
Consider the relationship between the observational data you collected and the demographic data you discovered about the school. How might the sheer number of students of each racial or ethnic group at your school influence how students decide to sit together? Is there a relationship between the athletic recruiting at your school and minority student enrollment? Were there some organizations on campus that seemed to foster better interracial relations than others?

Step 10
Think about the possible limitations of your observations. (Hint: One is already mentioned in Step 4.) Also, consider both the positive and negative reasons why race and ethnicity might influence how and why people interact with each other at your school.

ASSIGNMENT 2: The Portrayal of Family On Television
Images of family surround us every day. Advertisements display a family of four eating at McDonald’s, news programs depict gay couples lining up to get married in San Francisco, magazine covers happily announce a celebrity’s fourth wedding, and signs at every college post the dates for “Parents’ Weekend.” Images of family are constantly changing, and our notion of family changes along with it. “Family” can be organized in many different ways—for example, “traditional” two-parent families, stay-at-home moms, the increasing visibility of gay families, the changing faces of adopted children, and the growing number of grandparents raising their grandchildren. Your job with this assignment is to examine the representations of family on TV from a sociological point of view.

Step 1
Pick two major television networks and a 1- or 2-hour time slot to view this network for several days. Although prime time is ideal (8 p.m.–11 p.m.), depending on the networks you pick, alternative times or days should be considered.

Step 2
Develop a hypothesis about the depiction of families. A hypothesis is essentially just a the​ory, or logical explanation, that you can actually test—in this case, a theory about what you think might be occurring on these shows. An easy way to do this might be just to compare one network with the other or to compare one time frame with another. For example, maybe you think one network may depict more diversity than the other, or perhaps you think shows that air earlier in the day might include more traditional representations of family than shows that air later in the evening.

Step 3
Create a simple tally sheet that allows you to collect some information about the shows that is related to your hypothesis. Although each television show you examine will have its own tally sheet, every tally sheet should be exactly the same. (Essentially, you are con​ducting a quantitative content analysis.) If you were collecting information about diversity and were interested in racial diversity, you would create a column for every possible race that might be depicted and then just count the race of each family you see. Be sure to include every possible category—for example “biracial” or “multiracial” for families that consist of several races or “don’t know” for those incidences when you just can’t deter​mine race.

Step 4
Collect your data in a way that makes the most sense for your hypothesis. For example, if you are comparing networks, you may want to pick one of the networks for the first week and watch it during the days and time slot you are examining. Then, during the second week, watch the second network during the same days and time slot. Overall, try to be logical and consistent.
Step 5
Add up your columns and create some basic frequencies. For example, if 20 total families were represented in the time you collected your data and only 2 of them were African American on the first network but 10 families were African American on the second, it would be safe to conclude that the second network has more (50%) representations of African American families than does the first network (10%).

Step 6
Speculate about what these representations teach us about families in the United States. Do they provide an accurate depiction of diversity? Do they fail to accurately represent certain groups of people? Why do you think this might be?

Step 7
Consider the limitations to your research. What do you think might have happened if you had picked different networks or a different time slot? What if you collected data for months instead of just days, would you expect the same results? Instead of col​lecting data on how many families were depicted, what would you expect to find if you instead focused on how the families were represented? Every research endeavor has its limitations, so be sure to consider what you could do better if you were to continue this assignment!

PART IV:  OTHER GROUPS, OTHER PATTERNS

ASSIGNMENT 1: Pew Institute Data On Religion
The Pew Research Center’s Religion and Public Life Project launched in 2001 as a way of collecting research on the intersections of religion and public affairs in the United States. Their research covers demographic trends among different religious groups as well as the attitudes and perspectives that different religious affiliations have on issues ranging from stem cell research and education to the death penalty. Along with race and ethnicity, religion is one of the major dividing lines in American society and religious groups overlap with minority groups in a variety of ways.  By studying religion in the United States, you will expand your understanding of the diversity and complexity of American life. 


Your goal in this assignment is to develop a presentation for your class. However, your instructor may decide to make this a group project or may decide to have you submit your conclusions as a class paper.

Step 1
Before visiting the Pew Research Center’s website, develop some basic research questions, or explanations or hypotheses about what you think you might find.  For example, you might predict that Catholics more so than Protestants will have strong beliefs against abortion. Jewish people are more likely to live in the Northeast than any other geographic region. Muslims are more likely to pray daily than any other religious affiliation. You might posit the following questions:  What issues do White Protestants and Black Protestants differ on?  Is it possible that people who attend college will decrease attendance at religious services?  Why might religiosity be decreasing and spirituality be increasing in the United States?  

Step 2
Next, visit www.pewresearch.org. Click on the Religion tab, which will take you to the Religion and Public Life Forum.  Begin with the tab “data and resources.”  This will take you to three major datasets: U.S. Religious Landscape Survey, Global Religious Futures, and Religion and Politics.   Start to look for statistics that might reveal something about your topic. Cut and paste useful charts into a PowerPoint slide or other presentation software.
Step 3
Begin exploring other webpages on this site. You will find recent publications, interactive maps on a variety of topics, and news articles about religious issues.  Try to find two or three additional pieces of evidence about your topic.  Create one PowerPoint slide for each major finding. 
Step 4
In the end, you should have about five distinct slides, which will take you between 5-10 minutes to present to the class. Introduce your research question or hypothesis in your first slide.  Use slides two through four to outline your main findings. Try to include graphs, photos, or other visuals to engage the audience. Use your fifth slide for conclusions.  Did you find anything you didn’t expect? How might you explore this topic further if you had to? 
OPTIONAL: As you complete this assignment, you might consider some additional questions. Did this assignment add to your understanding of racial and ethnic minority groups? How? Would you say that religion is an important part of group life in the United States? In what ways? Which of the minority groups you have covered in this course is the most religious? Why? 
ASSIGNMENT 2: What’s in a Song?
Music is an important part of youth culture and identity. Walk across any college campus and you will see headphones on three-quarters of the students walking by you.  People use music for many different reasons.  You might listen to music as a way to help you relax after a stressful day, as a way to get motivated to exercise at the gym, as a way to pass the time in your car on a long commute, or as a way to cheer you up as you are getting ready to go out.  Because music is so intricately tied to things we find pleasurable, it is often easy to disconnect from the lyrics of our favorite songs.  This assignment requires you to actively and consciously engage with the music that is such a dominant presence in your life. 
Step 1
The class will be broken up into several small groups.  Each group will be given a different set of lyrics.* Do a quick poll to see who has heard of the song before. If someone in the group knows the song, start off by asking that person what they think the song is about. Then, have one member of your group read the lyrics out loud.

Step 2
Discuss the overall meaning of the song. What is the song about? How do you know? Consider the manifest content as well as the possible underlying meaning of the lyrics. Who is the song about? What are the dominant beliefs or values being promoted in the song?  If you have heard of the song before, were your assumptions about what the song was about met? If not, why?

Step 3
Evaluate the song more specifically for race, ethnicity, gender, sexuality, social class and religion.  What does the song teach us about these social relations? What stereotypes are presented in the song? Do the lyrics reinforce stereotypes or challenge them? How do you know?  Connect the song to a concept, ideology or theory that has been discussed in this book.

Step 4
Next, think about who is singing the song. What do you know about the musician (i.e. gender, race, age)? What genre of music does this song come out of (e.g. country, hip hop, pop, folk, jazz)? Who do you think is the target audience of this song? (You may use your computers or Smartphones to look up this information if you have never heard of the artist before.) How might the meaning of the song change if the status of the musician changed? For example, what if a song by a male artist was now song by a female artist? Or what if a song with provocative lyrics was now song by a Christian gospel band? What if the intended audience changed? Would the song receive the same appeal if the audience were children or the elderly? People living in Iran or out in the Maasai Mara of Kenya?
Step 5
After class, individually or with members of your group, look up the music video associated with this song. What is your general reaction to hearing the song and seeing the video? How do the visuals relate to the lyrics? Does the video change the meaning of the song or present any new or different stereotypes that contradict the original message of the lyrics? Explain.
Step 6

In the next class, be prepared to share what you found with the rest of the class. After each group is done presenting about their song, discuss the similarities or patterns that these songs share, as well as what makes them different.

Step 7

Now here is the more difficult part of the assignment—pick your favorite song and go through this assignment again.  Think critically about the lyrics and the meaning of the song. Consider the manifest and latent ideologies that are being promoted. Consider whether or not stereotypes are being challenged or promoted.  Watch the video. What does this add to the meaning of the song?  Does critically analyzing the song change anything for you? Why or why not?

* Resources

Each group, or the instructor, may select the song to be analyzed. There are many websites that post lyrics of song, so getting the lyrics to a song is generally quite easy. A good way to pick song lyrics is to go with what is currently popular.  You can find a recent list of Billboard Top Songs, look at ITunes top songs of the week, see what songs and musicians have recently won music awards, or even go to YouTube for popular music.  The goal would be to just find a couple of songs that deal directly or indirectly with race, ethnicity, class or gender. You could also poll the class about their favorite songs and use them as a starting point.  Websites like Sociology Source (http://sociologysource.squarespace.com) also provide great examples of songs that relate to sociological concepts and topics.

ASSIGNMENT 3: Gender, Sexuality and Bullying
Millions of children each year will be the victims of bullying.  The documentary Bully provides a human face to this problem through an examination of five youth and their families.* As you view the film, pay particular attention to the role that gender, femininity and masculinity, and sexuality play in the lives of these young people.  Consider what solutions might address this epidemic.  
Step 1
Begin by visiting the Bully Project website associated with this film, www.bullyproject.com.   The website provides many useful tools for educators, parents, students and activists.  Explore some of the things this site has to offer—questions to consider, synopsis of the film, background information on the main characters, and strategies for creating safe school communities.  

Step 2
The story of Alex is perhaps a common one when it comes to students with special needs. Why do you think students like Alex are often the target of bullying?  Why do you think Alex refers to his bullies as his “friends”?  When you consider Alex’s situation, think about how expectations of masculinity might also play a role in his victimization, how his male cohorts treat him, and how he resists and deals with the bullying he faces.   As Jessie Klein suggests in her book The Bully Society, how do masculine imperatives make bullying seem “normal” for young boys?
Step 3
Hegemonic femininity and masculinity, and heteronormative cultural scripts might suggest that Kelby’s story can be seen as reflective of many LGBT youth who face harassment in America today. Yet Kelby seems quite resilient.  Why do you think this is?  What factors seem to contribute to Kelby’s ability to stay strong in the face of such homophobic bullying and harassment? Consider the concept of gender policing, or the pressure to conform to gender expectations through constant surveillance of ourselves and others (Klein 2012). What are Kelby’s experiences with gender policing? How does she resist the pressure to conform?
Step 4
Compare the lives of Kelby and Alex to the two young men in the film who commit suicide, Tyler Long and Ty Smalley. Why do some children respond differently when faced with similar types of bullying?  How might we teach children to become resilient like Kelby or Alex? Is it possible to teach resilience?
Step 5
Researchers have begun to examine the bully-victim; a person who responds to being a victim of bullying by actually becoming the aggressor.  The story behind Ja’Meya best exemplifies this.  She is arrested after bringing a gun on the school bus and threatening some students in what she says was an effort to try to intimidate those who had been relentlessly bullying her on the drive to school every day.  She is also the only African American depicted in the film.  Does her treatment by law enforcement officers surprise you? Why or why not? To what extent do you think it is problematic that the only African American in the film is also the only one who is seen in juvenile detention? Consider the concept of modern or symbolic racism when responding to this question.  
Step 5
What do we learn from the parents of a bullied child? Think about the roles of mothers and fathers in the film, as well as the intersection between race, social class, religion, and gender when it comes to parents.  How are parents constructed in the film? In what ways do these families reinforce gender, race, religion and social class norms?  In what ways do some of these parents challenge these things?  

Step 6
There is no easy solution to the problem of bullying.  Think about the anti-bullying efforts of your middle and high school. Did they work? Why or why not?  If the problem of bullying is intricately tied to issues of gender, sexuality, race and social class, how might solutions to bullying incorporate these intersections? Brainstorm some solutions to this pervasive problem.
Resources
Klein, Jessie. 2012. The Bully Society: School Shootings and the Crisis of Bullying in America’s Schools. NY: NYU Press.
*This assignment relies on your library having an institutional copy of the film, Bully, or your professor requesting copyright permission to show this film in class. Visit the Bully Project website for additional information.

ASSIGNMENT 4: Survival and Promotion of Endangered Languages
Many sociologists and anthropologists argue that without language, there can be no culture. Language binds people together, facilitates cooperation and education among groups of people, and is the avenue for sharing and sustaining stories, songs, religion, rituals, and norms of a society.

This piece of culture is in danger though. Over the past 500 years, about half of all languages have become extinct. Today, the United Nations estimates that there are about 6,000 languages in existence but that nearly half will disappear by the end of the century. The disappearance of a language most often represents a broader power struggle in soci​ety. Throughout history, dominant groups have tried to suppress language as a method of oppression and control of indigenous people in particular. For example, in 1870, the U.S. government began forcing Native Americans into boarding schools, demanding that they leave their families behind and relinquish their indigenous language for English. This policy to assimilate, written as an effort to “civilize” “savage” people, institutionalized racist prac​tices against Native Americans. Many Native Americans have given accounts of abuse and hostility that they faced in boarding schools, an experience that stripped them of their lan​guage but also of their identity and culture.

Throughout the world, war, ethnic cleansing, and compulsory education continue to destroy languages and, essentially, the cultures of oppressed people. This assignment will help you understand and appreciate the importance of saving endangered languages.

Step 1
The United Nations Educational, Scientific, and Cultural Organization (UNESCO) have spearheaded efforts to identify and revitalize dying languages. Begin by visiting UNESCO’s website (www.unesco.org) and searching for the “Endangered languages” page. Read up on the importance of linguistic diversity and the type of projects the United Nations is undertak​ing to maintain language vitality.

Step 2
Locate the “Interactive Atlas of the World’s Languages in Danger” on UNESCO’s website. Pick a country that you would like to investigate and see how many languages are consid​ered vulnerable, endangered, or extinct. Click on the interactive map to learn more about each language. Pick one of the vulnerable or endangered languages to explore further.

Step 3
Find out everything you can about the language you picked. Although UNESCO will pro​vide basic information about the location where the language is spoken and approximately how many people who speak this language are still alive, move your search beyond UNESCO to learn everything you can about the location, people, and history of the lan​guage. In particular, try to find out why this language is becoming extinct. UNESCO provides a “Resources” link that includes websites and online resources, but you should use the Internet and your school’s library to gather as much information as you can.

Step 4
Since many disappearing languages exist only through oral tradition, many linguists are try​ing to record disappearing languages. Try to see if you can find an audio file of the language you picked. National Geographic has a channel on YouTube called “Enduring Voices” that might provide a good starting point for your search.

Step 5
Whether or not you are able to find an audio file of the language, look for an expert you can interview about it. This might include an academic who studies the topic, an official at the U.S. embassy for the language’s country of origin, or even your friend’s grandmother who grew up in that country. Ask if you can record the interview so you can include it in your presentation.

Step 6
Create a presentation to share with your class on the endangered language that you researched. In an effort to make this presentation as engaging as possible, try to include as much audio and visual content as you can find.

The goals of this presentation should be to (1) inform your audience about the signifi​cance of the language you studied, (2) teach your audience about the people and place from which this language comes, (3) identify why and how this language has become endangered, and (4) convince the audience that language preservation is intricately tied to the preserva​tion of culture.

Step 7
Since there are thousands of languages and not a lot is known about many of them, share your findings with the public. Return to one of the websites or educational centers you vis​ited during your search for information. E-mail a copy of your presentation to a person in charge. You never know, your presentation may provide much-needed research on an endan​gered language and may help increase the likelihood that the language you studied will remain in existence.
PART V:  CHALLENGES FOR THE PRESENT AND THE FUTURE

ASSIGNMENT 1: Social Change in Your Neighborhood 
The preeminent leader of nonviolence, Mahatma Gandhi, once said, “Be the change you want to see in the world.” As you learn about the challenges that many minority groups faced—and continue to confront—in terms of prejudice, discrimination, oppression, and inequality, do not forget about the enormous amount of change and success achieved in the situations of minority groups throughout history. Although change is often slow and can be an uphill battle, it is not an impossible feat. But change can occur only if you first envision that it is possible. This assignment requires you to take up this challenge. 

Step 1 
Pick a neighborhood that surrounds the area in which your school is located. Work in groups of two to three students, and research the area and the people who live in it. Although you can do some of this work on the Internet by searching census data or reading the local newspaper, the best way to do this is actually to go out into the neighborhood. Walk around, take photos, and talk to people on the street, and visit local stores and restaurants. Really try to learn something about the community.

Step 2
Identify one problem you think should be addressed and the target population most affected by this issue. Make sure that your problem and/or population is somehow relevant to this text and this course. For example, is there a growing refugee population yet a lack of trans​lators available at the local school to help these refugee parents talk to their children’s teach​ers? Is there a significant population of elderly people and no free transportation to local health clinics? Is there a group of low-income high school students who could benefit from free homework help? Has a local gang sprayed graffiti in a local park where kids play? Does the local supermarket not sell any ethnic food for a growing immigrant population?

Step 3
Brainstorm possible ways to address the issue. Begin with some small-scale ideas (e.g., you will find three volunteers to agree to drive an elderly person to his or her weekly doctor’s appoint​ment for one year) and then build from there. Decide what the best and most feasible plan is.

Step 4
From your brainstorming session, develop a more specific proposal that deals with the problem you see in the community. A good proposal generally contains the following sections:

*Background: What is the issue and why is it an important problem that needs to be addressed? Include research evidence showing that this is a problem.

*Target population: Who, specifically, will your social change plan impact?

*Description of the plan of action: What are the overall goals of the plan?

*Methods for implementation, a.k.a. the “nuts and bolts”: How will you accomplish this plan? Consider the time it would take and the cost, resources, and people you need to make this plan happen.

*Challenges: What problems do you think you might face and what are some possible methods for overcoming these obstacles?

Step 5
Consider sending a copy of your proposal to a local politician or presenting this proposal to local leaders at a public forum in your community.

Step 6
“Be the change you want to see in the world.” Be ambitious! Actually follow through and create the change that you propose.

NOTE: This assignment was inspired by a lesson plan about social justice and urban planning developed by Kwanita Williams and posted on Cooper-Hewitt’s Educator’s Resource Center website: http://www.educatorresourcecenter.org/view_lesson.aspx?lesson_plan_id=716.
ASSIGNMENT 2: Working with Refugee Communities
In 2010, the United Nations (UN) reported that more than 43 million people worldwide have been forcibly displaced from their homes due to conflict, persecution, and natural disaster. Of these, about 15.4 million are refugees. The United Nations distinguishes a refu​gee from other displaced persons because a refugee is someone who is forced out of his or her own country. The UN legally defines a refugee in the following way:

A person who owing to a well-founded fear of being persecuted for reasons of race, religion, nationality, membership of a particular social group, or political opinion, is outside the country of his nationality and is unable or, owing to such fear, is unwilling to avail himself of the protection of that country; or who, not having a nationality and being outside the country of his former habitual residence as a result of such events, is unable or, owing to such fear, is unwilling to return to it.

Today, the majority of refugees are from Afghanistan, Iraq, and Somalia, although the UN notes that refugees have fled more than 100 countries. The United States currently hosts more than 260,000 refugees. This is a service learning assignment that requires you to learn about the refugees living in your community and to volunteer to help them.

Step 1
Begin by learning something about refugees through a review of the Yearbook of Immigration Statistics, which is available to the public on the Department of Homeland Security website (www.dhs.gov). These statistics provide an overview of the country of origin for legal per​manent immigrants, naturalized citizens, refugees, and asylum seekers. They also give you a sense of which states these immigrants are currently residing in. Another valuable resource for information on refugees is the United States Association for the United Nations High Commissioner for Refugees website (www.unrefugees.org).

Step 2
Write down some general information you learned about refugee populations in the United States. Also take note of any conflicts you didn’t realize were happening in the world and anything that might have surprised you about refugees that you discovered during the research process.

Step 3
Next, start investigating the refugee population in your community and organizations for which you might be able to work. This may take a little more digging. There are national and international organizations that might provide you with useful local information, such as the International Rescue Committee (www.rescue.org)—which works in 22 cities in the United States—or the UN Volunteers website (www.unv.org). Most local communities have refugee and immigration services, so a simple Internet search will usually yield some results, although you can also contact local officials in your city or town, ask a librarian, or even look in a phone book. The search engine Volunteer Match (www.volunteermatch.org) might help, since it allows you to search your city for volunteer opportunities. Many organizations have websites and e-mail contact information, but because of limited financial resources, you may find only an address or phone number; so be prepared to visit or call a potential volunteer site.

Step 4
Before contacting a local organization, research general types of volunteer services available in other communities. This will not only help you decide on the type of service you might want to partake in, but it will also provide you with some valuable information that you may want to share with your local organization. Such information might help the organiza​tion identify other ways to reach out to refugees in need. Some examples of different volun​teer programs might include organizing something for World Refugee Day (June 20), advocating for refugees with your local politician, tutoring English to refugees with limited language proficiency, providing transportation for refugees to health clinics, or raising money for refugee programs. The opportunities are endless!

Step 5
Contact the local refugee organization that interests you the most and schedule a meeting with the director of volunteer services. (If the organization does not have a specific volunteer coordinator, just try to meet with a full-time staff member.) Keep in mind that many non​profit organizations are vastly understaffed, so this may require several phone calls or e-mails on your part before someone has the time to respond to you. Don’t give up!

Step 6
When you finally meet with a member of the organization, demonstrate your commitment to working with this population by sharing what you have learned about refugees and by asking specific questions about refugees in your community.

Then, ask about volunteer opportunities with the organization. Keep in mind that many nonprofit organizations require their volunteers to fill out an application or even undergo a criminal background check; so again, don’t expect to start volunteering that day. Also, if the organization does not have an existing volunteer program, don’t give up there. Suggest some service that you could provide that you learned about during your research and see if the organization thinks such a service could help local refugees.

Step 7
Commit to volunteering for at least 10 hours. Although it might be tempting to complete all this service in a weekend, try to spread it out over several weeks so you can really see how the organization functions over time. This will help you get to know the refugees in your community better and also the people who have dedicated their careers to helping those in need.

Step 8
If you are feeling ambitious, try to get at least one more person to volunteer with you. Remember, your service, as well as your encouragement in getting others to serve, can be a transformative experience that helps solve real-world problems and enhance the lives of people living in your community.
ASSIGNMENT 3: Confronting Privilege, Power and Difference on Campus
Although undergraduate students come to campus with diverse backgrounds and varying degrees of power, privilege and difference, the very nature of higher education places them all in at least some position of privilege.  Discussions of privilege can often make people feel uncomfortable; as if it is their fault that oppression or discrimination exists.  But as Johnson notes (2001), “…belonging to a privileged category that has an oppressive relationship with another isn’t the same as being an oppressive person who behaves in oppressive ways” (41).  Thus, privilege is about relationships between different social categories in a social system, rather than just being about individual people.  Yet at the same time, individuals do have the capacity to participate in small steps towards social change.  As Johnson (2001) suggests, we can “…shift the odds in favor of new paths…” and “…contribute to the slow evolution of entire cultures so that forms and values which support privilege begin to lose their ‘obvious’ legitimacy and normalcy…” (149-150).

One way to begin to recognize our own privilege is to understand the knowledge and resources that we each have as college students.  College campuses have a long history of creating social change; consider just the 1960s, with the Students for a Democratic Society’s push against oppression, the Student Nonviolent Coordinating Committee which fought against racism and promoted school integration, and the hundreds of anti-war groups across the U.S. that protested against the invasion in Cambodia and the Vietnam War.  There are many ways for students to become socially and civically engaged.  This assignment requires you to become more aware of your own privilege and gain a better understanding of social change organizations on campus.  In the end, the goal is to challenge you to join an organization, or create your own, that promotes social change.
Step 1
To help you recognize privilege and difference, start by creating your own diversity wheel. There are different models for this, but Allan Johnson (2001) uses one developed by Marilyn Loden and Judy Rosener (1991) that is particularly useful.  Draw two concentric circles. The inner hub of the wheel consists of six characteristics that reflect our ascribed statuses: age, race, ethnicity, gender, physical ability, sexual orientation and qualities (such as height, left/right-handed). The outer ring includes things that tend to be considered achieved statuses: religion, marital status, parental status (i.e. are you a parent), social class indicators (i.e. education, occupation, income).
Step 2
The wheel helps you describe who you are as an individual, albeit may not say a lot about you as a person.  For example, it won’t say much about your character, your hopes or dreams, or your life ambitions.  But imagine if you changed just one thing on that wheel.  How will people start to perceive you differently? How might you see yourself differently? How might your opportunities change? What rewards may you now receive or lose?   The point of the exercise, as Allan Johnson argues, is to see that the problem isn’t that we all are different, rather “…trouble is produced by a world organized in ways that encourage people to use difference to include or exclude, reward or punish, credit or discredit, elevate or oppression, value or devalue, leave alone or harass” (19)

Step 3
Now that you have begun to think critically about your own identity, next you should start examining the school you attend.  Begin by investigating the overall diversity of campus organizations.  Locate a list of all campus clubs and organizations; most schools will provide this list right on their website, but you can also contact the Office of the Dean of Students or the Office of Student Activities to help you locate this information. 
Step 4
Work individually or in small groups to organize the list of organizations into different categories, such as religious, academic, social, political, service-oriented, or sports-related groups.  What general trends can you describe? Does it seem like the majority of organizations have a social purpose? Do the organizations provide equal opportunities for male and female students? Do any of the organizations deal directly with issues related to race or inequality? 

Step 5
Pick an organization that you are not familiar with, but that you might consider joining.  (Don’t be surprised if the organization you begin to look into is not currently active.  As students come and go on a college campus, often the organization’s activities ebb and flow as well.)  How long has the organization been around? Why might this organization be new or have a long history on campus? How many active members do they have? Which students seem to be part of the organization? Is the organization affiliated with a national organization? Does it cost money to join? Evaluate all of these things in terms of power, privilege and difference.

Step 6
Try to investigate more deeply whether or not the organization tries to get its members to confront issues of privilege. If possible, attend an informational meeting or contact a member of the group to learn as much as you can.  What projects or events did the organization work on last year? What are their goals for the upcoming year? Do these projects make students directly confront their own privilege (e.g. working in close contact with marginalized groups), indirectly confront their own privilege (e.g. raising money for a disenfranchised group), or not really address privilege at all (e.g. hosting a party for new members).  
Step 6
Prepare a brief report about what you learned.  What are types of clubs and organizations are most prevalent on your campus?  What did you learn about the one organization you investigated further? To what extent are privilege, power and difference confronted on your campus?
Step 7
Consider joining an organization that is working to confront these difficult topics and promote social change.  If you were unable to find one, consider starting your own organization for change on campus.

Resources

*This activity was inspired by the book Privilege, Power, and Difference by Allan Johnson.

Johnson, Allan. 2001. Privilege, Power and Difference. NY: McGraw-Hill.

Loden, Marilyn & Rosener, Judy. 1991. Workforce America: Managing Employee Diversity as a Vital Resource. Homewood, Ill.: Business One Irwin.
ASSIGNMENT 4: Web 2.0, Social Media, and Social Life
As cell phones, Smartphones, laptops and iPads have increasingly becoming a part of adolescent identity and youth culture, understandings of race, class, gender and sexuality are likely being taught and reinforced in cyberspace as much as they are in the physical environments of our life.  Web 2.0 changed the Internet by providing applications that allowed users to interact, collaborate and share information through blogging, user-generated content platforms and social networking sites.  Therefore, it would seem fitting that we appreciate the potential for progress that digital technology and social media can create, at the same time we continue to be critical of the problematic images and messages that exist in these spaces. 
Step 1
Begin by locating the latest data on digital technology and social media.  The Pew Research Center’s Internet and American Life Project is a great place to start (www.pewinternet.org).  The Pew Center provides a wealth of statistics on everything from social media use and cell phone ownership patterns to on-line dating preferences and sexting behavior among teens.  Be able to provide an overview of the latest trends and behaviors for teens, emerging adults, and adults. 

Step 2
Consider national trends in terms of your own media use and consumption patterns.  If Facebook is the platform of choice for your age group, is it also your favorite social media site? Are you part of the majority of Americans who have posted a photo or video on a website? Are you with the small but growing number of young adults who now use their cell phone as the primary way to view things on the Internet? 
Step 3
Pick two social media sites to compare.  These can be ones that you use often or ones that you discovered are commonly used by people in your age group.  Facebook, Twitter, Tumblr, YouTube, or Instagram might be good places to start.  
Step 4
Next, try to find things on these sites that are intentionally geared towards challenging prejudice, discrimination and oppression.   Use the exact same keywords on each site. Here are some concepts to consider, but feel free to use anything presented in the book: anti-racist, feminism, tolerance, diversity, counter-hegemonic, social change, civil rights. 
Step 5
Create two columns on a word document.  Put the keyword at the top of the sheet and the two sites you visited at the top of each column.  List the first 10 things that came up when you put that keyword in. (If there was less than 10 things, just include as many as you discovered.)

Step 6
Explore the content that came up from your keyword search more thoroughly. Click on some of the links, read through the comments people wrote, examine the images associated with these things.  What did you learn? Did you find anything that surprised you? How well does the title of the link match the content that exists on that webpage? Use your sociological imagination to analyze what you found.
Compare and contrast the two websites.  When you used the same concept, did both yield similar results? Different results? Did one seem to have more corresponding links than the other? Describe what you found.

Step 7
Then, consider what you learned about race, gender, class or sexuality in contemporary society. Did you find the information to be mainly academic? Personal or anecdotal? Did the information challenge things like racism or support things like stereotypes?  Was the tone of the information hopeful, cynical, aggressive, or optimistic?  Does one, both, or neither social media site provide a positive view of race, ethnicity, and diversity?  Consider the information provided in the book as you think about these issues.  Use your sociological imagination to write a short essay about representations of race, class, gender and sexuality on social media websites.
